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Horace Mann ## Antioch



A MESSAGE
TO THE FUTURE TEACHERS OF AMERICA

Into your keeping is given a sacred trust—the American
School. The free common school is the house of the peo-
ple; the temple of democracy; the bulwark of selfgov-
ernment. To establish this house Horace Mann lived and
labored triumphantly, even as Washington labored to
establish the Republic, and Lincoln to preserve it. It is
fitting that the Future Teachers of America movement
should have grown out of the Horace Mann Centennial
for you are the keepers of his great purpose, his noble
ideals, his unconquerable spirit. May you ever study his
inspiring life and follow in his steps.
—Joy EvLnsEer MorcaN



This frontispiece shows the
bronze bust of Horace Mann
which graces the Hall of Fame
at New York Unwersity, New
York City. The sculpture is by
Adolph A. Weinman. The bust
was unveiled with appropriate
ceremonies on May 8, 1930, the
gift of the Horace Mann League
of the Umited States of America
and the Horace Mann Schools of
New York Cuy. It replaced an
earlier bust which was not satis-
factory. Horace Mann was among
the first twenty-nine elected to
the Hall of Fame in 1900.
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TO HUGH TAYLOR BIRCH

WHO IN BOYHOOD AS THE COMPANION
AND PLAYMATE OF HORACE MANN’S SON,
BENJAMIN, CAME UNDER THE INFLUENCE
OF THE DISTINGUISHED FATHER ; WHO DUR-~
ING AN EVENTFUL LIFE OF NINETY YEARS
HAS TREASURED UP IN HIS HEART THE
TEACHINGS OF HORACE MANN; AND WHOSE
KINDLY GENEROSITY HAS MADE POSSIBLE ITS
PUBLICATION, THIS VOLUME IS DEDICATED.



To NO OTHER SINGLE INFLUENCE, #¢ may confi-
dently say, is this nation more deeply indebted,
than to the life and labors of this eminent, faith-
ful, and Christian man—Reverenp Joserr H.
AvLzx, 86: 89.
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THE LIFE OF HORACE MANN

MAY 4 1796
JTNE 20 1809
JTLY 22 1810
1819

1822

DECEMBER 1823
MAY 1827
SEPT. 29 1830
aveusT T 1832
1833

1836

JUNE 29 1837
JULY I 1837
JULY 3 1839
MAY I 1843
1843

1848

SEPT. I5 1852

OR 17

AueusT 2 1859
FEBRUARY II 1887
1896

1936, 1937, 1938

Born at Franklin, Massachusetts.

Death of father, Thomas Mann, from consump-
tion.

Death of Horace Mann’s older brother, Stephen,
age 17.

Graduated from Brown University.

Entered law school, Litchfield, Connecticut.

Admitted to the Norfolk, Massachusetts, bar;
opened law office in Dedham.

Elected to Massachusetts House of Representa-
tives.

Married Charlotte Messer, daughter of the presi-
dent of Brown University.

Death of first wife, Charlotte Messer Mann.

Moved to Boston and opened law office; elected
to Massachusetts State Senate.

Elected President, Massachusetts State Senate.

Appointed Secretary of the newly-created Massa-
chusetts Board of Education.

(Saturday) “This day I consider the first on
which my official character as Secretary of the
Board commences.”

Opened the first public normal school in America
at Lexington, Massachusetts.

Married Mary Peabody, later his biographer.
Visited the schools of Europe.

Succeeded John Quincy Adams in the United
States House of Representatives.

Elected President of Antioch College, Yellow
Springs, Ohio.

Died at Antioch College.

Death of second wife, Mary Peabody Mann.

Centennial of Horace Mann’s birth.

Centennial of Horace Mann’s Secretaryship and
beginning of Future Teachers of America.
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PREFACE

To place Horace Mann’s work at Antioch College
in the pattern of his life as a whole; to give attention to
the Antioch of today and tomorrow, and to the life of
Hugh Taylor Birch, the only living person who knew
Horace Mann in the flesh; to make available the great
utterances of Horace Mann at Antioch; and to record
and preserve materials which might otherwise be lost.
Such are the purposes of this book which it is hoped will
be useful to all who are interested in higher education,
including students who seek rightly to orient their lives;
to the followers of Horace Mann; to libraries; to the
faculty, students, and friends of Antioch College; and
to Future Teachers of America, who if they catch the
true spirit of our country’s greatest educator, may pre-
serve for American democracy a heritage no less great
than the ones associated with Washington and Lincoln.

This is written in the home of Hugh Taylor Birch
four miles from Yellow Springs, Ohio, where from the
porch on the roof one may look across his beloved Glen
Helen, over the green of the treetops, to the spires of
Antioch College.

It is fitting that it should be written in the year that
marks the 150th anniversary of the organization of the
Northwest Territory for it was into Ohio—carved out
of this territory—that Horace Mann came to make real
in the lives of the people what had been written into the
famous Ordinance of 1787: “Religion, morality, and

[9]



10 HORACE MANN AT ANTIOCH

knowledge being necessary to good government and the
happiness of mankind, schools and the means of educa-
tion shall forever be encouraged.”

It is also fitting that the publication of this book
should come on the eve of the year 1939, which marks
the 100th anniversary of the founding of the first pub-
lic normal school in America at Lexington, Massachu-
setts (later moved to Framingham, where it now pre-
pares many teachers every year). For if Horace Mann’s
ideals of higher education are needed in colleges which
prepare for other walks of life, they are twice needed
for our teachers colleges and our schools of education
where high standards of character and citizenship must
be maintained and spread among the people through the
free public schools if selfgovernment is to endure.

This book is a continuation of the plan formed during
the Horace Mann Centennial in 1937 to publish from
time to time his inspired writings, most of which are still
unavailable except to a few who have access to large or
older libraries. The greatest need of the teacher is to
discipline and perfect his own spirit for no one can teach
more than he is. For this purpose the writings of Horace
Mann are a veritable bible of great ideas and ideals. They
should be in the library of every teacher.

Sources of material in this volume are indicated by
numbers which are keyed to the references in the bibli-
ography. The first numbers refer to the list of references,
the second to pages. Thus 12: 80 means the twelfth refer-
ence on the list and page 80 of that reference.



PREFACE 11

In the preparation of such a work as this, one is under
obligation to many whose contributions cannot be ac-
knowledged. Special appreciation is due Hugh Taylor
Birch without whose intelligent interest and generous
support, the book could not have been published; the
authorities of Antioch College, particularly President
Algo D. Henderson and Bessie L. Totten, associate
librarian, for their wholehearted cooperation in placing
all the facilities of the college and its library at our dis-
posal; Russell B. Stewart, citizen of Yellow Springs, for
his special photographs; Robert L. Straker, able student
of Horace Mann, for helpful suggestions; F. Erle Prior,
for typographical design; and Eleanor Craven Fishburn,
my associate on The Journal of the National Education
Association, who has been a tower of strength to the
Horace Mann Centennial celebration, who has worked
with me throughout the preparation of this volume, who
has prepared the bibliography and index, and has seen
the book through the press.

A final word to the reader: The writings of Horace
Mann were prepared at a time when people had far less
opportunity than now for contact with great minds.
They came tedious distances by horse and buggy and
stayed through long meetings. Since papers and books
were few and modern communication was unknown,
the speaker had to supply the “apperceptive” back-
ground to support the points he wished to make. It was
so in the Lincoln-Douglas debates. It is so in the addresses
of Horace Mann. They are best read leisurely and with
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meditation that the significance of the great truths may
take deep root in one’s mind. It is what we assimilate

that counts.
Joy ELMER MORGAN

Yellow Springs, Ohio
June 1938



Part 1

HORACE MANN AT ANTIOCH

No EDUCATIONAL INSTITUTION i America has a more
prophetic story than Antioch. Here Horace Mann
came in the zenith of his power, and his great heart
flamed through a period of six years in the interest
of his ideals. Here for the first time in the history of
the world was the bold venture undervtaken of estab-
lishing an institution of higher learning where the
discriminations of sect, sex, and race were to be of no
value. It was an ideal worthy of the greatest propher
of education the United States has ever known. It
was an ideal worthy the democracy dreamed of in
the Declaration of Independence, in the minds of the
Adamses and of Jefferson. Back of him was the tide
of prophecy, the rising interest in science, the grow-
ing freedom of thought, surely a backing that would
' seem to be adequate; but in front of him were stumps
and malaria, the crudest of bigotry that still survived
under the most promising pretensions, and Horace
Mann fell at his post.—JENKIN LrLoYD JoNEs, 51:44.

[13]
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OCTOBER 2 1850

MAY 14 1852
SEPT. 15 1852
OR 17

NOVEMBER 1852

ocToBER 5 1853

NOVEMBER 1853
OCTOBER 5 1854
JUNe 27 1857

APRIL 22 1859

JUNE 29 1859
aveusT 2 1859

1860

JUNE 1884

OCTOBER 16 1936

The General Christian Convention met in
Marion, Wayne County, New York, to con-
sider the establishment of a college.

“Antioch College” was legally incorporated
under the laws of Ohio.

Horace Mann elected President of Antioch
College.

Held the first meeting of the college faculty
at his residence in West Newton, Mass.

The College was opened and dedicated. Hor-
ace Mann, inaugurated president, delivered
his famous Dedicatory and Inaugural Ad-
dress.

Unanimously voted in as a member of the
Christian Church at Yellow Springs, Ohio.

Delivered Address “Demands of the Age on
Colleges,” before the Christian Convention.

Baccalaureate Address to the first class—twelve
men and three women.

The school was reincorporated under the
name “Antioch College of Yellow Springs,
Greene County, Ohio.”

Horace Mann’s last commencement and the
most famous Baccalaureate Address.

Died in the President’s House at Antioch
College.

Remains removed from Antioch campus to
North Burial Ground, Providence, Rhode
Island; placed beside those of his first wife.

Unveiling of the Antioch College monument
on the site of his first burial place.

Unveiling of the Horace Mann Statue given
to Antioch College by Hugh Taylor Birch.

[14]



CHAPTER I

Horace Mann’s Service
to the Republic

As THE FIRST HALF of the nineteenth century merges more deeply
into the past, it becomes increasingly clear that Horace Mann was
among the few leaders of his time who determned the course of
America. In his own day he was overshadowed by brisk entre-
preneurs who were concerned with the rapid development of
business and industry, and by showy statesmen who talked loud
and long to little purpose. Now, a hundred years later, it is ap-
parent that ornate rhetoric and huge fortunes were relatively
empty achievements compared with Mann's arousing of America
to the possibilities of the common school—RoBerT L. STRAKER,
in Educating for Democracy, 18:3.

1k Washington and Lincoln, Horace Mann knew well
what most people too often forget—that the perpetua-
tion of free institutions cannot be taken for granted; that our
personal rights, political liberties, and representative institu-
tions must be achieved anew in each generation. Along with
Franklin and Jefferson he saw clearly that only through uni-
versal free public education could selfgovernment survive.
Combined with this appreciation of the importance of edu-
cation to democracy, he had a keen sense of the practical
steps necessary for an effective system of education, and the
personal force to take those steps and to carry people along
with him.
Faith in the common man and a determination to give

[15]



16 HORACE MANN AT ANTIOCH

him equality of opportunity is America’s unique contribu-
tion to history. This desire has been called the American
Dream. Because of our efforts at equality of opportunity our
country has developed faster and farther than any other in
all history. The major factor in this development has been
the common school, the living embodiment of the spirit that
made us a nation, the very symbol of our freedom. The
school has awakened aspiration, established ideals, trained
skills, and formed character. It is of the people, by the people,
and for the people.

The contribution of Horace Mann in establishing the
schools was so fundamental that he is known as the Father
of the American Public School. Mann came upon the scene
just at the period when our railroads were being built and
our cities were starting their growth. In 1830 there were in
the United States but 26 cities of 8000 population or more.
When Mann became the first Secretary of the Massachusetts
State Board of Education in 1837, the first railroad from
Springfield to Albany had not been completed. School dis-
tricts were small. Poverty, disease, and child labor were
widely prevalent. Schools and teachers had little standing.
Women had not yet come into their own. By inspiring new
faith in education among the masses of the people and by
showing how the schools could be made better Horace Mann
did for American education what Washington did for the
Colonies and what Lincoln did for the Union. With thcm
he deserves a place among the immortals.

The writers of history have given themselves mostly to the
doings of the great ones of earth. But Horace Mann saw
deeper. To him it was clear that if a nation is to have great
men it must have a great and noble people to inspire and
support them. Every boy and girl must be awakened to the
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worth of himself, must be led to assume responsibility for
his own destiny, must be trained in purpose, taste, and skill
until he can stand alone, asking no special favors or privileges.

The common school—given new life by Horace Mann’s
leadership—created the idealism and the feeling of national
destiny necessary to national union. Mann led the movement
for civic education. The Declaration of Independence and
the Constitution were introduced into the schools; patri-
otic pieces were declaimed on public occasions. The school
became the House of the People.

When Horace Mann was born in 1796 George Washington
was still President. The young Republic was trying to get
started. The ideal of democracy was fighting for its very life.
Critics on both sides of the ocean prophesied its early doom.
The wonder is that with centuries of despotism and special
privilege woven into the lives of men, our forefathers should
have had the courage to try a new form of government.

Horace Mann saw clearly that the American experiment
at selfrule could not hope to succeed without universal
education emphasizing the highest moral, civic, and cultural
values. He saw that there could be no real equality or democ-
racy unless people had the opportunity to develop their talents
and their tastes. If you want confirmation of that statement,
if you want to see the real importance of the American school,
ask yourself what hope there would be today for the children
of any poor family if the boon of free schooling were denied
them.

The next time you pass a school pause a moment to think
what that school means to humanity. Recall the long dark
centuries when the masses were kept in ignorance—when
greed and oppression ruled the world with an iron hand.
From the very beginning of man’s struggle for knowledge,



HORACE MANN, 1796-1859
Father of the American Free Public School

[18]
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selfrespect, and the recognition of his inalienable rights, the
school has been his greatest ally. We refer to the school as
“common” because it belongs to us all; it is ourselves work-
ing together in the education of our children. But it is 2 most
uncommon institution. It is relatively new. It is democracy’s
greatest gift to civilization. Throughout the world, among
upward struggling peoples, wherever parents share in the
aspirations of their children, the American common school
is being copied.

William C. Bagley, noted teacher and historian, in A Cen-
tury of the Unwersal School [21:35], says:

“The opening of the twentieth century found schooling of
the elementary type essentially universal in Germany; in
certain parts of the Austro-Hungarian empire (especially
Austria and the Czech provinces); in Great Britain and the
British overseas commonwealths; in the Netherlands, Swit-
zerland, and the Scandinavian countries; in Japan; and in the
Northeastern, North Central, Mountain, and Pacific sections
of the United States.”

Perhaps no one has understood better the significance of
Horace Mann’s contribution than Honorable Payson Smith,
who during the years 1916-36 was Commissioner of Educa-
tion in Massachusetts. In Horace Mann and Our Schools by
Smith, Winship, and Harris [75:1-7], he writes:

“It is not possible to get an adequate idea of the significance
of Mann’s work unless we project it against the background
of his time. He is usually spoken of as being the leader of an
educational revival. Strictly speaking, there was no revival of
public education in the thirties of the last century, because
there was not at that time and never had been in America
anything like a system of public education.

“The year in which Horace Mann took up his duties as
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Secretary of the State Board of Education in Massachusetts
was almost exactly two centuries after three notable events in
the history of American education—the founding of the
Boston Latin School in 1635, the founding of Harvard Col-
lege in 1636, and the promulgation in 1647 of a declaration
in behalf of popular education.

“By the year 1837 half a century had already passed since
the statement made by Washington, Jefferson, and others of
the founding fathers that the education of the people is essen-
tial to the security of any government based on the principles
of democracy. In spite of the fact that these men had admon-
ished the people that schools should be established, the nation
and the separate states were well into the constitutional era
before practical steps were taken leading to the general estab-
lishment and promotion of public schools. In fact, a concep-
tion of education as a part of the fundamental obligation of
a democracy did not become firmly established in the minds
of the people until they had progressed a good half century
into the constitutional era.

“In 1830 the colleges, chiefly denominational in character,
were small, poor, and struggling. They lacked endowment,
equipment, and suitable buildings. Their offerings were for
the most part academic, designed to be useful in preparation
for the ministry, and to a less extent for other professions.

“As to secondary education, after two hundred years of the
example set by Boston, a scant score of towns had established
highschools. Education above the common school was gener-
ally provided by academies and seminaries which were pri-
vately conducted and were, like the colleges, generally under
church control. While these private academies performed a
service of great value, they only slightly reflected the ideals of
free public education represented by the highschools of the



PAYSON SMITH

Chairman of the Horace Mann Centennial Committee, 1936-38
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present time. In short, in this country a century ago, prac-
tically all education above the common school was a private
enterprise, chiefly under church patronage, and open only to
those who could meet the tuition charges necessary for the
partial support of the schools.

“The situation in the common schools, as they were then
called, was not less depressing. Despite two centuries of
preachments and pronouncements, there were in 1830 only
three states that had committed themselves by constitution
and law to the support of free education. In all the others
there was the practice of supporting schools on a fee basis
with an accompanying policy of paying, through socalled
‘pauper taxes,” for the schooling of some who could not
afford to pay tuition. In some of the states these pauper school
rates were not finally abolished until late in the first half of
the nineteenth century.

“There was little cause for congratulation, however, even
in those states that had accepted the theory of free education,
since the schools they provided were so inferior that they were
often attended only by children whose parents could not
afford to send them to private tuition schools. In the early
part of the century it was reported that there were in some
New England towns more pupils in the private than in the
public schools.

“It was thus a sorry scene across which Horace Mann
looked when he entered into the service of the Massachusetts
State Board of Education. There was nothing anywhere that
could be correctly described as a system of education. Only
the common schools had been accepted as a public responsi-
bility, and in their case that responsibility was but feebly
discharged. School terms were brief and irregular; buildings
were mean and shabby; school equipment was lacking; the
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teaching office itself was in low esteem. At best, the teachers
were young college students preparing for some other pro-
fession than teaching, away from their studies for a few weeks
in order to earn a little money to help pay their college bills.
At worst, they were elementary pupils a little older and more
advanced than the others, and thus presumably able to ‘keep
school.” The majority of children attended school irregularly,
while many more were in school for extremely limited
periods of time, or not at all.

“In the entire country, as late as 1823, there was only one
place where young persons could get even the elements of
preparation for teaching. That place was an academy in Con-
cord, Vermont, where in that year the Reverend Samuel R.
Hall first offered courses for teachers. Illiteracy, even towards
the middle of the century, was a prevailing condition in many
parts of the country. In New England, towns were often
served by officials who were not able to write their names.

“Even more significant than these visible deficiencies was
the apparent apathy of the public. With the schools univer-
sally poor, there appeared to be little discontent about the
matter, and no generally expressed desire to correct it. Per-
haps no more striking commentary on educational conditions
could be found than the disapproval expressed by Mann’s
friends of his devoting his talents to what seemed to them the
mean and lowly task of secretary in the new Board of Edu-
cation.”

Against this background so ably sketched by Payson Smith,
consider the American schools of today. The elementary
school has become practically universal so that each year some
22 million children are within its fold. Most of them are
housed in buildings far beyond anything known in Horace
Mann’s day and many of them in buildings beyond anything



HENRY BARNARD, I8II-1Q00

Friend of Horace Mann; Editor of the AMERICAN JOURNAL
oF EpucaTioN; and First United States Commussioner of
FEducation

[241]
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he could have dreamed. The curriculum has been enriched
along the line of his ideals. In the best schools provision has
been made not only for the study of physiology and hygiene
but also for dietetics and homemaking, and in many schools
there is generous provision for school lunches, for nurses,
dentists, and doctors. Provision has been made for crippled
children and underprivileged groups. Even in the more back-
ward sections the Negro, with the memory of slavery still
upon him, has been provided with schools, still much less
than they should be, but a beginning nevertheless.

On the foundations laid in the elementary school, high-
schools have grown up so that when we speak of the common
school today we think not only of elementary education but
of secondary education. Schools are holding young people
longer. The growth of the educational enterprise is strikingly
shown in the expansion of the highschool which in round
numbers enrolled 200,000 in 1890; 500,000 in 1900; a million
in 1910; 2 million in 1920; 5 million in 1930; and in 1938
more than 7 million. The school has become the nation’s
major enterprise, in which one in four of the total population
is now engaged as teacher or student. To have more than
thirty million young people working fulltime at the task of
improving their lives offers immense possibilities particularly
as their minds are held to ideals of sound personal character,
worthy achievement, and honorable civic participation. The
foundations of this great cultural enterprise were laid by
Horace Mann.

As a specialized phase of the highschool the junior high-
school had a phenomenal development during the first quar-
ter of the twentieth century, bringing to adolescent youth a
richer and more flexible program than had before been avail-
able. We are now in the midst of a new development growing
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up beyond the highschool in the form of the junior college
so that we may look forward to a day when practically the
entire population will receive not only a highschool education
but will go on to a college built especially for the needs of the
masses and devoted to cultivation and civic participation.

The normal school on behalf of which Horace Mann
labored so valiantly and which as a result of his labors began
as a tax-supported institution in 1839, has grown from its
simple beginnings into a full-fledged college. It is a far cry
from that first little normal school at Lexington, later at
Framingham, Massachusetts, with the 3 students who came
on the first day and only 25 for the first year, to the some
60 thousand young men and women who today graduate
each year from these schools with a bachelor’s degree.

Along with the onward sweep of educational growth there
has been a multiplication of colleges and universities, both
public and private. There has come especially during recent
years a growing interest in adult education as a tax-supported
institution, so that we may look forward to a time when
boards of education will take their responsibility for the
education of adults no less seriously than they now take their
responsibility for the education of children.

Horace Mann had a great interest in organizations on
behalf of education, both lay and professional. Were he to
come among us today he would find the scattered citizens’
groups which he organized to foster education, expanded
into the National Congress of Parents and Teachers with a
membership of more than 2 million. He would find the
National Teachers’ Association which was getting underway
at the time of his tragic death, grown into the all-inclusive
National Education Association composed of all the state and
territorial associations and of several hundred local associa-



The movement to elevate teaching, which Horace Mann fostered, now finds expres-
sion in the National Education Association, whose Washington, D. C. head-
quarters is shown here. It is the largest professional organization in the world.
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tions. He could well admire its farflung program of service
to the teachers, the children, and the nation. Horace Mann
is really the grandfather of the National Education Associa-
tion and had much to do in laying the foundation for its first
meeting. While a member of Congress in 1849 he presided
over a great Convention held in Philadelphia of Teachers
and Superintendents of Public Schools. A second conven:
tion met in Philadelphia in 1850 and organized the Ameri-
can Association for the Advancement of Education. This
organization continued to meet for several years and proved
to the school people of America the need for a national or-
ganization and the possibility of teacher cooperation so that
in 1857 it was possible to organize in Philadelphia—home of
the nation’s birth—the National Teachers’ Association, as our
Association was at first called. The fiftieth anniversary vol-
ume, published by the Association in 1906, contains the
address which Horace Mann made before the convention of
1849. In that address he pointed out with inspiring eloquence
the task ahead of the teachers and school executives. He called
attention to the great domain to the West, largely undevel-
oped, and to the incoming stream of 10,000 immigrants daily,
emphasizing the fact that if our nation was to be welded into
one mighty unity of purpose and plan these diverse elements
must be guided through the free public school. [12:467-69]

Were Horace Mann to come among us today he would
find a new movement growing out of the Horace Mann
Centennial celebration—a movement composed of young
people in the highschools and colleges of America under the
name “Future Teachers of America,” laying new foundations
rich in promise.

He would find the movement for federal aid for the en-
couragement of general education well on its way toward
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realization, bringing to the entire nation the stimulus of
increased support and leadership. Surely he would rejoice
that at last the nation as it enters upon a new period of its
growth, should recognize its educational duty to all its citi-
zens who serve it in time of peace and lay down their lives
for it in time of war.

Surely a man who gave impetus to such an educational
growth as this deserves to rank with Washington and Lincoln
as one of the first men of the Republic.

Many of the brightest minds, the noblest hearts, and the
most inspired spirits of America through more than four
generations have led the people in the movement to extend
and perfect education, but beyond any other Horace Mann set
forth a philosophy of education in keeping with our emerg-
ing and evolving philosophy of political and social democ-
racy. His selfsacrificing labors, lectures, and writings estab-
lished this philosophy in the minds of the people and awak-
ened their faith in themselves and in their power through
education to make democracy work. Says John Greenleaf
Whittier, noted American author, in a letter (May 27, 1884)
to D. A. Long, then president of Antioch College, in connec-
tion with the monument erected that year on the campus:

“I am glad that Antioch is to honor her first President.
No one better deserves a monument than Horace Mann. No
one has done so much to promote the cause of education and
consequently to save our beloved country from the greatest
danger which theatens it, ignorance at the ballot box. Only
by following where he led the way, and heeding his words
of eloquent warning, can that danger which he feared so
much be averted.” [56:206]

There are those among us today who, swept off their feet
by the loud clamor of dictators in Europe, proclaim the
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failure of democracy. Let no one tell you that democracy has
failed. It is precisely at those points where the American
system is least democratic—where it least reflects the ideals
and homely virtues of the common people—that the break-
downs have come. Our schools are the greatest contribution
of democracy to civilization. They are intelligent, honest,
efficient to a degree that is true of no other business of like
magnitude. Were all other business as well managed as
democracy’s schools, America would move forward to a new
level of achievement and glory. The schools are the bulwark
of liberty and selfgovernment. The future of democracy and
the future of the common school are one and inseparable.
Let them go forward and upward together. What the school
is today democracy will be tomorrow.

[30]
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The contribution of Horace Mann to higher education and
to the welfare of Antioch College has always been under-
appreciated—overshadowed by his magnificent leadership of
the common school. But his contribution to higher education
is of the utmost importance. It includes not only his contri-
bution through Antioch College, which is set forth in another
chapter, but the contribution which he made through the
founding of normal schools which since his day have grown
into higher institutions without losing the folk character
which he gave them. The significance of the free public tax-
supported normal school which Horace Mann fathered,
established, and defended until it reached such strength that
no one dared destroy it, is pointed out by William C. Bagley
in A Century of the Universal School [21:33]:

“George Combe, in reporting Horace Mann’s success in
saving the normal schools, said that if the bill abolishingsthe
state board of education and the normal schools had passed,
the cause of democracy ‘would have received its worst setback
since the atrocities of the French Revolution.” Henry Bar-
nard, at about the same time, stated publicly that the failure
of Massachusetts at this juncture would have delayed the
development of American education a half-century, if not
longer.”

In the first phase of its expansion the normal school could
hardly be called an institution of higher education. It was a
“folk” school built out of the same stuff and with the same
ideals as the common school, to meet the crying need for
prepared teachers. It pushed westward with the public-school
movement from Massachusetts across New York, Pennsyl-
vania, Ohio, Illinois, Jowa, Nebraska, and on to the coast,
carrying the ideals of character and citizenship to which
Horace Mann devoted his life.
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Today the American Association of Teachers Colleges in-
cludes in its membership 157 accredited institutions. They
are still “folk™ schools in their devotion to the interests of
the common people but they have grown into institutions
of higher learning. This has been made possible by the better
foundations that have been laid in elementary and high-
schools, by the growing wealth of the country, and by the
need for prepared teachers not only on the elementary-school
level but on the highschool level. By and large, the teachers
colleges are today the best colleges in America, particularly
in their emphasis on character and citizenship. They are
rapidly improving in scholarly attainments and in the prepa-
ration of their faculties. It may well be that the centennial of
teacher preparation which will be observed in 1939 will mark
the beginning of a new forward movement in the preparation
of geachers, no less significant in its promise for the future
than the beginnings of 1839.

Horace Mann conceived the normal school, as he conceived
the college, as an institution for the service of the people and
for the improvement of government. He wrote: “The rela-
tion which colleges bear to the community is but little less
than that which the brain bears to the rest of the body. It is
not enough to say that ‘knowledge is power.” In our times,
knowledge is government.” [14:109]

This in brief is the story of the structure that has grown
upon the foundation which Horace Mann laid. It is a story
that should be known and appreciated by every school child
and every citizen. It is a part of the heritage of democracy.
It is the new foundation upon which the democracy of to-
morrow must grow. If we keep the faith that Horace Mann
held and continue the mighty struggle which he began, we
shall move forward into a new epoch of surpassing richness
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and nobility. The Horace Mann Centennial was observed in
many highschools during 1937 in connection with their com-
mencement exercises. We like to think of the following poem
written by a member of the senior class for the 1937 com-
mencement exercises of the Plymouth, Massachusetts, High-
school, as a tribute of gratitude from the oncoming generation
to Horace Mann for his service to them.

To a Gentle Warrior
A Centennial Ode to Horace Mann

By Mary BopeLL

Awake, my lute, and sing my paean of praise!
I come, a hero to extoll, to raise!

A wartime hero I do not acclaim,

With pomp and martial song—

In rolling accents strong—

But him whose claymore was a lofty aim!

From out the misty void of decades past

His name and deeds glow softly in the gloom;
Their warm, rich light streams slow across the vast
Deep sea of time; illustrious they loom.

There was a time, a restless, change-rocked time,
A time of strife when Learning stood forlorn,
Seeking a knight to raise her up sublime.

Into that time, her champion was born.

No iron-hearted conqueror was he—

To fight mid smoke and clanging clash of steel,
Avid for power, ruler of earth to be!

His was a greater goal, a nobler zeal.
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He battered at the mighty oaken gates

Of minds fast-closed—besieged with force the wall
Of ignorance and prejudice and hate,

Besieged it—till at last he saw it fall.

With children of his own to love, to aid,

His heart reached out to father other men’s:

For them, a splendid heritage he made.

He waged a war for knowledge, truth—and then

For millions still to come, he paved the road.
He glorified the common school and showed
Wherein a nation’s power and greatness lay—
Her wealth of youth, its growth from day to day.

His visionary soul saw far ahead

Clear vistas of the dream that might come true;
Yet visions did not dim his eyes—instead

He clearly saw the present labors, too.

Then set him up with conquerors and kings!
He'll glow above their glitter and their show!
Their deeds live now in books, in temporal things;
His deeds live in men’s sons; they thrive and grow.

So let us honor him today. As pilgrims

We come to praise the masterpiece he wrought,
A glorious one, since “we who did not know him
Are moving to the measure of his thought.”



CHAPTER II

Fifty-Seven Years of Preparation

UNQUESTIONABLY 2Ae most conspicuous figure in the history of
American education is Horace Mann. His prominence is due no
less to his resplendent talents and commanding genius than to the
times and seasons which brought them into requisttion. He may
be said to have been the right man in the right place at the right
time. It has been often observed that great occasions are demanded
in order to draw into the public service and notice our truly great
men. Thus the crisis of our country’s fate developed a Lincoln;
the Revolution gave us a Washington—WiLLian F. PHELPs in
Chautauqua Textbook Number Fourteen, 72: 7.

ORACE MANN was fifty-six years of age in September
1852, when he was elected president of Antioch Col-
lege, then in process of being organized. He was fifty-seven
when on October 5, 1853, he delivered the great address which
marked the formal opening of the college. He had had more
than half a century of preparation for the great task then be-
fore him—a preparation in purpose, skill, and selfdiscipline
such as comes to few men in a millennium.

Teaching, like statesmanship, differs from most occupa-
tions in that all that one has and is goes into the process.
And so we must look for Horace Mann’s power as a teacher
in the nobility of his parents; in the circumstances of his
birth; in the vicissitudes of his childhood; in the aspirations
of his unfolding manhood; in his experience among the
people as a lawyer; in his training as legislator and statesman;

[351]
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in the circumstances of national existence which he observed
during the periods following the Revolution and preceding
the Civil War; in the grim tragedy that again and again
struck into the sensitive fiber of his life; in the love and
affection of family and friends that again and again lifted
him to renewed effort; in the abiding Christian faith that
sustained him during the darkest hours of his life.

Horace Mann’s parents, born of New England Puritan
stock which had come over from Kent, England, at the
middle of the seventeenth century, gave him a most careful
training in the fundamentals of Christian living. They helped
him to establish his selfrespect and his purpose to be useful
and to do good. Purpose is the most important point about
one’s life for it is the only important point over which he has
complete control. Heredity is important and places limits
upon our vitality and talents—limits which we rarely take
the trouble to reach—but purpose is of our own making; we
can aim high and hold firm or we can drift much as lower
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animals do. Horace Mann had purpose. It was a vital part of
his early training.

At the time of Horace Mann’s birth on May 4, 1796, the
parents—Thomas and Mary Stanley Mann with two sons
and a daughter—lived on a farm near Franklin, Massachu-
setts. Horace Mann often spoke or wrote of their influence
on his life, saying “All my boyish castles in the air had refer-
ence to doing something for the benefit of mankind. The
early precepts of benevolence, inculcated upon me by my
parents flowed out in this diréction; and I had a conviction
that knowledge was my needed instrument. . . . If my par-
ents had not the means to give me knowledge they intensified
the love of it. They always spoke of learning and learned men
with enthusiasm and a kind of reverence.”

Another influence in Mann’s life was the small library in
his home town of Franklin. In pioneer days the citizens of
this town decided to name it for Benjamin Franklin who had
become one of the nation’s leading citizens. In acknowledg-
ment Franklin considered giving them a bell, but afterwards
saying that sense was preferable to sound, he changed the gift
to a library—now famous as the first public library in America.
Although the hundred-odd books were mostly histories and
theologies more suited to the town fathers than to children,
Mann read them eagerly. Later as state secretary he was able
to secure school libraries with books better suited to the chil-
dren’s needs. “Had I the power,” he said, “I would scatter li-
braries over the whole land as the sower sows his wheatfield.”

Opportunities for formal schooling were meager in Horace
Mann’s boyhood. “Until the age of fifteen,” he says, “I had
never been to school more than eight or ten weeks in a year.”
What a contrast to the opportunities of today when most
young people receive more schooling in one year than the
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citizen of 1820 received in his entire lifetime! The schools of
Horace Mann’s boyhood had no comfortable seats, no black-
boards, no maps or pictures. Teachers were poorly prepared.
Discipline was severe and “lickin’ and larnin’ ” were the twin
stars of knowledge. In 1844 the Boston Survey Committee
found the floggings in a representative school to average 65
per day for 400 children.

The hard circumstances of Horace Mann’s boyhood—
especially after the death of his father on June 20, 1809, when
Horace was only thirteen—gave the growing youth a disci-
pline of hard and sustained labor which established for life
the habit of effort and perhaps another habit not so fortunate
to possess, the habit of pushing on regardless of health or
bodily condition. In addition to farm chores, he helped his
mother braid straw for nearby hat factories. The loss of an
older brother, Stephen, a year later on July 22 and the circum-
stances associated with his funeral, struck hard at Horace’s
religious faith, but to that we shall return later.

[38]
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The ambition to learn and to grow—early awakened in
young Horace—became the dominant motive of his young
manhood and led to remarkable feats of intellectual achieve-
ment. Although his early schooling had been meager, he had
learned to apply his mind diligently to all he undertook.

When Horace was eighteen years old a classical teacher
visited his town and encouraged him to go on with his studies.
He prepared himself in six months from the time he began
to study Latin grammar and entered Brown University,
Providence, Rhode Island, from which he graduated in 1819
with first honors. His graduation oration, prophetic of his
future thought, bore the title “The Gradual Advancement of
the Human Species in Dignity and Happiness.” Mann tutored
for a brief period at Brown University, and then studied law
at the school of Judge James Gould, Litchfield, Connecticut,
famous as the first law school in America, notable alike for
its high ideals of law practice as a form of public service and
for the number of its graduates who came to occupy places of

[39]
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importance in state and national governments. A fellow stu-
dent thus describes his first impression of Mann: “Mr. Mann’s
massive brow and high arching head did not then tell me
what a great intellect was indicated; but the mild bright eye,
and the pleasant expression of the eloquent mouth, told of
geniality and mirthfulness. It was therefore easy to believe
what was told me by the students, that he was the best fellow
and the best wit in the office; but not before I formed his
acquaintance was it so credible to me (what I was also told)
that he was the best whist-player, the best scholar, and the
best lawyer of the school.”

The practice of law gave Horace Mann an interest in con-
ditions among the people and in the problems of their lives.
It gave him an opportunity to see the relation of cause and
effect in human destiny. It taught him the art of argument
and developed the judicial habit of mind. It aroused his
interest in affairs and laid the foundations for statesmanship. -
Throughout his career he held to the high ideals of legal prac-
tice he had learned at Judge Gould’s school. On July 23, 1852,
he wrote a letter to a law student on being a lawyer [66: 128]:

“Perpetually ask “What is equitable? What is just? What

isright?’ . . . Never espouse the wrong side of a cause know-
ingly. . . . It is utterly amazing to me how a man can trifle
with his own mind. . . . I well know . . . what the old

lawyers say about its being right to defend a known wrong
side. I deny it all and despise it. If a bad man wants such
work done, he shall not have my soul to do it with. I should
not like to catch the smallpox, but that would be a tolerable
disease, rather than to let a scoundrel inoculate me with his
villainy. Because he has committed violation Number One,
shall I commit violation Number Two, to secure impunity to
him by means of what is called a Court of Justice? which
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impunity, of course, is violation Number Three, brought
about by the wrongful use of Ais money and the prostitution
of my faculties.”

It was during this period that Horace Mann deepened his
strong convictions as to the harmfulness of the liquor, tobacco,
and gambling habits. He saw firsthand their harmful influ-
ence on individual and home life. There is a disposition in
some quarters to think of Horace Mann as being overcon-
cerned about such matters—to take the view that his teachings
with reference to tobacco and liquor have no present value.
The exact opposite is true. I must add my testimony to his.
Through many years in public life I have worked with fine
and able men and women among whom many of the men
and some of the women have been users of tobacco. I have
seen them at intellectual tasks that required quick and full
use of all the faculties. It is my sincere conviction that any
one of these users of tobacco—however fine—could have been
finer and stronger without it. The same applies to liquor.
Then, too, I have had the personal testimony of scores of
older men who have expressed regret that they acquired the
tobacco habit or the drinking habit and remorse that they
were unable to free themselves from such slavery. It is hard
to be impartial when the pendulum pushed by shrewd adver-
tising has swung so far to the side of indulgence, but I am
forced to believe from long study and observation that Horace
Mann was right on these matters, although the presentation
of them made in his day may seem in our modern setting to
be harsh or overdrawn. In this age of keen competition one
needs his last margin of strength and it is often just this
margin that makes the difference between a failure and a
success. People in charge of education have a duty to inform
the young on these matters.
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In these days when liberty is so often confused with license,
it is a common practice to cite some old quotation or a series
of them from various generations noting that “people are
going to the dogs” and to conclude that because we are still
here these estimates must have been in error along with
present predictions that all is not well. Such reasoning fails
to take note of the observable fact that a part of the race—
now smaller, now larger—is always “going to the dogs” while
another part is holding its own or rising to new levels of
aspiration and achievement. In our day due to the pervasive
influence of forces let loose by radio, movies, and autos, there
is danger that the saving remnant necessary to maintain
order, civilization, and racial vigor may be destroyed.

Love is the greatest of all teachers and often shows us the
stars. It was so in the life of Horace Mann. While a student
at Brown University and later as a member of the faculty, he
had been much in the home of President Messer and had
come to know and love the beautiful daughter, Charlotte.
In 1830, after he had established himself as a lawyer, they
were married. Then followed two happy years of “a love that
was more than love.” Charlotte had always been frail and had
been ill for some time, but her passing came as a crushing
blow to the sensitive nature of Horace Mann and taught him
the meaning of misery and despair. Long afterward he paid
this tribute to Charlotte Messer Mann:

“During that period when, for me, there was a light upon
earth brighter than any light of the sun, and a voice sweeter
than any of Nature’s harmonies, I did not think but that the
happiness which was boundless in present enjoyment would
be perpetual in duration. . . . My life went out of myself.
One after another, the feelings which had before been fast-
ened upon other objects loosened their strong grasp, and went
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to dwell and rejoice in the sanctuary of her holy and beautiful
nature.”

Horace Mann had been five years a member of the legis-
lature as a representative from Dedham when this tragedy
came upon him. In 1833 he moved to Boston and became a
representative from there. In 1835 he was elected to the Massa-
chusetts Senate and a year later became its president, a leader-
ship which he was to hold until he became Secretary of the
Massachusetts Board of Education.

The Massachusetts Legislature in the early days of the
United States attracted men of exceptional ability and char-
acter. It rivaled Virginia in the quality of its statesmen. Long
legislative experience gave Horace Mann a firsthand knowl-
edge of public affairs and established friendships that enriched
his entire life. He could be counted upon to support every
worthy cause. At a time when the unfortunate were most
brutally neglected and mistreated he secured a law establish-
ing the State Lunatic Hospital at Worcester, the first insti-
tution of its kind in the United States. He also sponsored
legislation against alcoholic beverages and lottery tickets.

The more Horace Mann saw of law and government as
methods of progress, the more be became convinced that
education was more important than either/ He saw the possi-
bility of removing through education some of the handicaps
of character which brought people into the courts. He had
deep faith in the power of the human race to improve itself
through education. So it is not strange that, although he had
never thought of himself as a possible holder of the office
when he helped to pass the law creating the Massachusetts
Board of Education with a fulltime secretary, he yielded to
the persuasion of influential friends who believed that the
situation demanded the peculiar ideals and talents which he
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possessed along with the prestige as a statesman which his
services in the legislature had won. On June 28, 1837, the
Board invited Horace Mann to become its Secretary. In his
private journal Mann wrote: “The path of usefulness is
opened before me. . . . God grant me an annihilation of
selfishness, a mind of wisdom, a heart of benevolence!”

On June 30 he communicated his acceptance declaring in
his journal that “Henceforth, so long as I hold this office, I
devote myself to the supremest welfare of mankind upon
earth. I have faith in the improvability of the race—in their
accelerating improvability.” On July 1 he wrote, “This day
I consider the first on which my official character as Secretary
commences.” The next day in a letter to a friend he said:
“I no longer write myself attorney, counselor, or lawyer.
My lawbooks are for sale. My office is ‘to let.” The bar is no
longer my forum. My jurisdiction is changed. I have aban-
doned jurisprudence and betaken myself to the larger sphere
of mind and morals.”

Few persons in Massachusetts saw as did Mann the oppor-
tunities of the new post. Indeed few of his friends approved
his exchange of a lucrative law practice and a position of
honor in the Senate to be a “postrider from county to county
looking after the welfare of children who will never know
whence benefits may come and encountering the jealousy
and prejudice and misrepresentation of ignorant parents.”

But Mann answered: “If the title is not sufficiently honor-
able now, then it is clearly left for me to elevate it. I had
rather be creditor than debtor to the title.” When he learned
that the cautious legislature had fixed his salary at $1500 to
include office and traveling expenses, he wrote: “Well, one
thing is certain: if I live and have health, I will be revenged
on them; I will do them more than $1500 worth of good.”
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Thus began the great career which was to place Horace
Mann as the foremost educator in the western hemisphere
and to win the fame that led the trustees who later were to
found Antioch College, to seek his great leadership.

The problem which Mann faced in Massachusetts was
fairly typical: how to unify the scattered district or township
schools into a single state system of education with the proper
balance between state and local control. Horace Mann thus
describes the evils of the district system under which the
schools of Massachusetts had declined: “These schools at the
present time are so many independent communities, each
being governed by its own habits, traditions, and local cus-
toms. There is no common superintending power over them;
there is no bond of brotherhood or family between them.
They are strangers and aliens to each other.”

Except for laws relating to such general matters as the
length of term and the distribution of funds, the state govern-
ments had taken little interest in the public schools before the
days of Horace Mann. Those who had been opposed to tax-
supported schools in the first place naturally continued to
oppose any steps looking toward increasing their effective-
ness. The towns resented state interference in their local
affairs. They remembered the attempted despotisms of George
the Third and they pointed to the spectacle of the Prussian
and French monarchies of the time. In certain states such as
New York where efforts had been made to have an officer in
the state government responsible for the promotion of educa-
tion, the forces of reaction had set in and the office had been
abolished after a few years.

With the establishment of the Massachusetts Board of Edu-
cation and the election of Horace Mann to its secretaryship,
a new epoch began. Here was a leadership not to be broken
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or thwarted, a leadership that was much more than a name
or a mere routine. Here was clear recognition of the state’s
responsibility for education as a state. Here was a man deter-
mined, using the democratic processes of enlightenment and
persuasion, to bring to the people the elements of education
which would enable them to lead good lives and to maintain
the personal rights, the political liberties, and the representa-
tive institutions for which the Revolution had been fought.

The Massachusetts Board of Education was carefully set up
to preserve the traditions of local selfgovernment. It had no
powers to command, only to persuade. Its duties set down in
the law were “to collect information of the actual condition
and efficiency of the common schools and other means of
popular education, and to diffuse as widely as possible,
throughout every part of the Commonwealth, information of
the most approved and successful methods of arranging the
studies, and conducting the education of the young. . . .”

But Mann saw much beyond the words of the law. To him
the Board of Education was “like a spring, almost impercep-
tible, flowing from the highest tableland, between oceans,
which is destined to deepen and widen as it descends, diffus-
ing fertility and beauty in its course; and nations shall dwell
upon its banks. It is the first great movement towards an
organized system of common education, which shall at once
be thorough and universal. Every civilized state is as imper-
fectly organized, without a minister or secretary of instruc-
tion, as it would be without ministers or secretaries of State,
Finance, War, or the Navy.”

For twelve years (1837-1848) as Secretary of the Massachu-
setts Board of Education, Mann took the case for free schools
to a people who were indifferent or hostile to the need for
them. Although opposed by “sordid politicians, unprogressive
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schoolmen, and sectarian preachers,” and hampered by one
of the most severe financial depressions ever known in the
country, Mann guided the state to a great educational revival.
He sensed that periods of crisis are often times of great mental
and spiritual awakening. So successfully did he win the case
for free schools that this period is now recalled as the founda-
tion period of the public-school movement in America.

Step by step he worked out his plan. He withdrew from
all other professional or business interests to devote himself
entirely to the great cause which he had chosen to champion.
He studied educational conditions, collected statistics, held
conferences, gave public addresses to lay and educational
groups. His influence aided in the founding of the first public
normal school in America at Lexington in 1839. He edited
the Common School Journal and wrote annual reports which
stated educational needs with such force that they were read
throughout the civilized world and are still full of inspiration
for educational workers.

Horace Mann attached importance to the preparation of
young people to be teachers. When he began his work as
Secretary of the Massachusetts Board of Education, anyone
approved by the local school committee could teach and this
approval was often given carelessly. He drew up a plan for
a normal school—as the first schools for teachers were called.
A generous friend offered $10,000 to start the school, the
Legislature appropriated another $10,000, and on July 3, 1839,
the first public normal school in America was opened at Lex-
ington, Massachusetts, with three students. By the end of the
year 25 had enrolled. From this simple beginning schools for
the preparation of teachers have grown into fine four-year col-
leges. Their students are numbered by hundreds of thousands
and teaching has become the greatest of the professions.



Portrait first published in THE JournaL oF THE NaTionar EpucaTion
AssociaTioN for February 1937 through the courtesy of Horace Mann
of Richmond, Massachusetts, grandson of the educator. Mr. Mann
writes: “Of course 1 never saw my grandfather. This photograph of
him is an enlargement of a daguerreotype, 1 belicve. I know that my
father, George Combe Mann, and my uncle, Benjamin Mann, chose it
after wide search and much thought, as the best likeness of their father
which they could find.”
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It is not necessary here to summarize his twelve great an-
nual reports, or to dwell longer on Horace Mann’s service
as Secretary of the Massachusetts Board of Education. That
has been done elsewhere and it is hoped that eventually a new
edition of the reports may be published to make them more
widely available. Suffice it here to say that during the years
1837-48 Horace Mann had so fully established the free com-
mon schools in the hearts of the people that education was
moving forward at rapid pace. He had proved the importance
of prepared teachers by establishing the normal schools and
fighting off the enemies who would have abolished them
until their value could become known.

Horace Mann now felt free to turn his leadership to an
issue that had become so pressing that it was politically the
major issue in the national life threatening the very existence
of the Union—the issue of human slavery. In 1848 with the
sudden death in Congress of John Quincy Adams, who had
been an earnest champion of the antislavery cause, Horace
Mann was persuaded to resign from the Secretaryship to
represent Massachusetts in Congress, which he did saying
that “before a man can be educated he must be a free man.”
In Congress and in Washington, Horace Mann threw all the
force of his brilliant eloquence on the side of liberty and had
the shock of a lifetime when on March 7, 1850, Daniel Web-
ster delivered the compromise speech which Massachusetts
regarded as a bid for support from the friends of slavery.

Mann’s attitude regarding the slave question is embodied
in his answer to a question put to him in the midst of a
speech: “Would you advance the slaves to an equal social and
political condition with the white race?” Mann’s impromptu
answer was: “I would give to every human being the best
opportunities I could to develop and cultivate the faculties
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which God has bestowed upon him, and which therefore he
holds under a divine charter. . . . Having done this, I would
leave him, as I would leave every other man, to find his level
—to occupy the position to which he should be entitled by his
intelligence and virtue.”

During the last year of his stay in Congress, Mann assisted
Dorothea Dix, the great pioneer in humane treatment of the
méntally diseased, who was working for passage of a bill to
establish hospitals for the insane.

Horace Mann found Congressional life in Washington
wearying and disappointing. The slave power was firmly in
the saddle. In the South it was in complete control dominat-
ing the press, colleges, and churches. Its strength was so great
in the North as to force one compromise after another; so
great that aspirants for the Presidency felt obliged to culti-
vate its support. The futility of the struggle going on must
have taught Mann the necessity for turning to education, for
taking the long look, which in times of sustained crisis holds
the greatest hope.

Horace Mann concluded not to return to Congress. He was
nominated for the governorship of Massachusetts on the
Free-Soil ticket, on September 15, 1852, and at approximately
the same time was chosen president of the newly-established
Antioch College. To the surprise of his friends and perhaps
of the College trustees, he accepted the latter office. And thus
began the last phase of his eventful life which we shall cover
in another chapter.

Let us turn now to two factors which were a profound part
of Horace Mann’s preparation for the great work at Antioch.
We refer to the influence of his second wife whose biography
deserves to be written as a work in itself, and to the moving
power of deep religious feeling and conviction.


































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































